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Abstract 


Our world is constantly changing. Schools need to provide opportunities for students to develop 
global competencies: knowledge, skills, attitudes and values in order to relate with others, value 
diversity, understand others perspectives and take action for a better world. Multicultural 
children's books are a tool that can be used in this process of global awareness. These books help 
students to see themselves, understand who they are, where they come from, and value their own 
heritage as well as see others who are different to them. Multicultural children’s books have the 
potential of allowing readers to connect to diverse cultures, heighten empathy, critical thinking, 
and gain insight into social and cultural conflicts. Multicultural children’s literature also allows 
transformation, construction and deconstruction of meaning and the view of ourselves and the 
world (Galda 2013; Robinson, 2013). For this reason, this paper provides readers with a 
workshop that promotes the development of global competencies-knowledge, skills, and attitudes 


through the use of multicultural children's books. 
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Chapter 1: Introduction 


While I think about my proposal, I reflect on all my years as a teacher. My last 10 years 
have had a strong focus on international education working with the International Baccalaureate 
program, specifically with the Primary Years Programme for elementary students. However, this 
international focus, that I prefer to call global education now, made sense to me once I became 
an international teacher and I started working in a multicultural environment here in the United 
States. 

Our 21st century students deserve to be taught competencies that help them to navigate 
challenges, have a broad perspective, act with respect and also value differences. Because of this, 
it is important that schools prepare them with skills, attitudes, and knowledge on different topics. 
According to the Organization for Economic Co-operation and Development (OECD) 

global competence is the capacity to examine local, global, and intercultural issues; to 

understand and appreciate the perspectives and world views of others; to engage in open, 

appropriate, and effective interactions with people from different cultures; and to act for 
collective well-being and sustainable development. (Asia Society, Center for Global 

Education, 2018, p. 5). 

A global education provides students with the tools they will need to live more than ever before 
in a multicultural society. 

The explicit use of global competencies during the teaching of any content, the 
development of a learning activity or a project, helps students to have a better understanding of 
who they are, and how they relate with others, being that other the person that sits next to them 


or the one who lives crossing the border. Nonetheless, in an increasing and unprecedented 


migration taking place around the world (Karanikola et al., 2022) that other person could be a 
future classmate, neighbor, or friend. 

The future generations need to be exposed to the knowledge and skills they will use in 
this interconnected world. Therefore, it seems appropriate and imperative to include in our 
educational practices a global perspective. However, I have had the experience to see my 
colleagues and even myself, in conflict with integrating the teaching of global competencies in 
the already overloaded curriculum we have to teach (Reimers, 2020). It seems that our main goal 
is that our students achieve writing, reading and mathematical skills because, in the short term, 
this is what will be measured in the Standards of Learning tests. 

The teaching of global competencies has this connotation of “more to do”, but it should 
not be taken as an add-on. The skills, attitudes and knowledge should be embedded in the 
learning experiences students have daily (Reimers, 2020). 

As teaching reading skills is an essential component of the curriculum, I suggest the use 
of multicultural children's literature to promote a global mindset that helps students to gain 
multicultural knowledge, and help develop attitudes and values. These competencies will help 
them thrive in the future. 

Multicultural children’s literature provides opportunities for young people to critically 
examine global issues, a variety of human experiences and emotions, and gain insight into social 
and cultural conflicts. (Bradbery, 2014; Cai, 2008; Colby & Lyon, 2004; Reimers et al.,2016; 
Robinson, 2013). They also promote respect by virtue of their multicultural and diverse content, 
and help children examine and change personal lifestyles to secure a sustainable future. Students 
can become agents of change (Bradbery, 2014; Colby & Lyon, 2004; Hall, 2011; OECD, 2018; 


Robinson, 2013) when gaining the knowledge and developing these dispositions and skills. 


Multicultural children’s books will be the tool used to help develop the attitudes and knowledge 
we expect in our students so they can start gaining the insight a global citizen needs. 

It is not a secret that there is power in the word (Ching 2005), so the use of multicultural 
children’s literature to address, not only cultural and global issues but also of power, can have an 
important effect on the development of analytical and critical thinking, empathy, respect, and a 
sense of global connectedness among other skills and dispositions. 

However, Boles (2006) highlighted that the effective usage of multicultural literature can 
be hampered by a number of obstacles that are important to consider. Among these barriers are 
that only those who are genuinely a part of the cultural group can properly communicate the 
experiences of that group. The notion that there is always a chance that embracing diversity may 
inadvertently create barriers between cultures (Boles, 2006). Finally, Boles stated that we might 
not be enabling kids to take leadership as an insider would be able to do, but rather we might be 
just educating them about a culture as an outsider to that particular cultural group (2006). 

The global competencies that will be utilized for this project have been taken from 
Participate Learning, an organization that has a mission to create global, cultural, and language 
connections that empower students and educators to positively impact the world. These 
competencies are aligned to the Program for International Student Assessment’s (PISA) 
definition of global competence. 

The project I will be creating is a workshop that integrates multicultural children’s 
literature and global competencies. It will be designed for elementary teachers, and even though 
it will have a focus on books in English, it will not be limited to that, being books written in 


Spanish or books translated to Spanish also a resource to develop the project. 


I want to provide other educators, especially those who are new to the concept of global 
education, with resources that allow them to integrate a global perspective in their classrooms 
whether they have a multicultural class or not. This workshop of global competencies and 
multicultural children’s literature will provide book titles as well as the global competency that 
can be developed by using it in the Language Arts class. Together with providing examples of 
learning activities that address the Standards of Learning for Language Arts, the workshop will 
incorporate chances for teachers to develop examples and critique each other's plans in order to 
enrich and empower them with the use of global competencies. 

My students have been my source of inspiration. They have shown me the limitations I 
have had as an educator, and by working in a diverse school, I have realized what I want to be as 
an educator in order to provide my students with the tools they need to stand up as global 


leaders. 


Chapter 2: Literature Review 


An education for global citizens will allow students to develop a global perspective, and 
work on global issues such as equality, poverty, social justice and ecology. This kind of 
education promotes the main competencies of knowledge, skills, and attitudes. These 
competencies need to be “visibly valued and extensively practiced” (Boix, 2016, p.12) in the 
classroom. In this way, students will cultivate the skills and dispositions to relate to others, and to 
understand and appreciate diversity, as well as being agents of change for a better world. 

This literature review also addresses the power that multicultural children’s literature has 
to develop these global competencies. 

The research questions are: 

1. How can teachers effectively use multicultural children's literature to promote and /or 
strengthen global competencies? 


2. How can global competencies be developed using multicultural children's books as tools? 


Global Education and Education for Global Citizenship 

More than ever, people live connected to each other in relationships that transcend 
national boundaries and thus, intercultural encounters are increasing (OECD, 2018; Reimers et 
al., 2016). There is no question that we are dealing with globalization more than ever, and our 
students need to be prepared to understand it and embrace it. This “globalization includes the 
creation of a global society, and the development of a global consciousness” (Reimers et al., 
2016, Rethinking Global Education section). According to the Programme for International 


Student Assessment (PISA, 2018) this global and intercultural outlook is a process that must be 


cultivated from a young age and education’s role is fundamental to shaping it (2018). The final 
goal is to form citizens who work for a common cause: helping their own nation and other 
nations to contribute to the progress of civilization (Reimers et al., 2016). 

Education for global citizenship provides students with the competencies to understand, 
and analyze global issues and their interrelationship, as well as engage locally and globally to 
promote, for example, peace and justice (Bradbery, 2013; OECD, 2018; OxfamGB, 2015). 
UNESCO’s answer to these issues is global citizenship education, which encourages students of 
all ages to become active advocates for more peaceful, tolerant, inclusive, safe, and sustainable 
communities by helping them to recognize that these concerns are global rather than local 
(Reimers et al., 2016). Global education is a priority area of UNESCO’s Education Sector 
Program (n.d.) and it focuses on creativity, innovation, peace, human rights, and sustainable 
development. UNESCO seeks to inculcate in students the values, attitudes, and behaviors that 
enable responsible global citizenship (n.d.). 

According to Oxfam (2015), the education of global citizens is highly important because 
it provides safe spaces where students can explore complex issues that go beyond their local 
environment. A global citizenship curriculum can help with a variety of school development 
goals and educational outcomes. In teaching, global citizenship offers a sense of mission, 
inspiration, and coherence. Other curricula, such as the ones implemented by the International 
Baccalaureate Organization (IBO), promote research, critical thinking and development of 
attitudes that 21st century students require (Reimers et al., 2016; Salisbury, 2010) to “create a 
better and peaceful world” all this “through intercultural understanding and respect” (Salisbury, 
2010, p. 42). The Sustainable Development Goals include achieving global citizenship as one of 


their goals. To do this, schools must make sure that all students receive the knowledge and 


training necessary to advance sustainable development. This includes, among other things, 
promoting a culture of peace and nonviolence, human rights, gender equality, and education for 


sustainable development and sustainable lifestyles (Reimers, 2020). 


Global Competence 

Global competence is a combination of knowledge, abilities, attitudes, and principles that 
have been effectively applied to interact with people from diverse cultural backgrounds, as well 
as personal experiences with global issues. This global competence provides students with the 
skills and dispositions to understand their role as citizens of the world and function in global 
communities (Reimers 2009; Reimers, 2020; Suarez-Orozco & Sattin, 2007). Through global 
competencies individuals gain cultural awareness and develop skills which enable respectful 
interactions in an ongoing changing and diverse society (OECD, 2018). Developing global 
competence is a process which lasts a person’s whole life. This means that there is no single 
point at which someone becomes fully globally competent. Additionally, this competence also 
entails a thorough understanding of and involvement in global issues, such as natural-resource 
problems, concern for global conflicts and peace, knowledge of the historical origins of such 
conflicts, and knowledge of international institutions (OECD, 2018; Reimers et al., 2016). Boix 
(2016) added to this idea the fact that global competence is “the capacity and disposition to 
understand and act on issues of global significance” (p. 11). 

The OECD (2018) has identified four main characteristics of globally competent people: 

They investigate the world beyond their immediate environment by examining the issues 

of local, global, and cultural significance; they recognize, understand, and appreciate the 


perspectives and world views of others; they communicate ideas effectively with diverse 


audiences by engaging in open, appropriate, and effective interactions across cultures; 
and they take action for the collective well-being and sustainable development, both 


locally and globally (p.12). 


The United Nations, and the United Nations Educational, Scientific and Cultural Organization, 


synthesized their view of global competence into the following eight domains: 


Empathy 

Critical thinking and problem solving 

Ability to communicate and collaborate with others 
Conflict resolution 

Sense of security and identity 

Shared universal values (human rights, peace,justice) 
Respect for diversity and intercultural understanding 
Recognition of global issues and their interconnectedness. 


The development of all these competencies needs to happen in our classroom and needs 


to happen now. We need to see in our students develop a strong understanding of the world, and 


a curious attitude. We need to develop in our students the capacity to explore the world outside 


their own environment, to comprehend the cultural viewpoints of others and themselves, and to 


communicate in a way which values others’ perspectives. 


School’s Role 


Curricula must provide opportunities for students to acquire the dispositions, skills, and 


abilities necessary to understand globalization. Wars, natural disasters, and global health 


epidemics have led to increased migration. 


According to data from the United Nations Population Division, by the summer of 2010 
the total number of migrants in the world will have been about 214 million. Fifty million 
were estimated to be living in the United States. If all migrants were considered one 
country, it would be the fourth largest in the world in population, after China (1.4 billion), 

India (1.2 billion), and the U.S. (317 million) (Boix & Jackson, 2011, p. 3). 

The surge of migrants has forced educators to face new challenges. These issues have filtered 
into schools and classrooms, affecting the teaching and learning processes (Boix & Jackson, 
2011; Reimers et al., 2016). Students and educators gain a sense of purpose through global 
education because the world is connected to students' learning, and recognizing this can make 
education meaningful and relevant (Reimers, 2020; Suarez-Orozco & Sattin, 2007). Children and 
young people must develop an understanding of what Bradbery referred to as interdependence 
of communities and how local decisions can impact another place (2013) as well as an 
international understanding of peaceful relations among nations (Reimers et al., 2016). 

Global education is not a new idea, but even though many academics, organizations, and 
others in the educational field advocate for it (Stewart, 2007; Boix, 2016; OCDE, 2018), most 
schools are not educating students to become global citizens (Reimers, 2020). Reimers 
emphasized that (2009) “few schools around the world today are equipping students with the 
skills and habits of mind necessary to collaborate with others, across national boundaries” (p. 
183). Preparing students for complex issues is “at the heart of global education and that 
preparation is absent today in most schools around the world” (p.183). 

Some of the problems that keep global education from being a priority are a lack of 
policy priority on this objective, inadequate knowledge base development to enable successful 


global education, and educators’ having a limited ability to really engage their students in the 


development of deep global competency (Boix, 2018; Reimers, 2009). However, it is important 
to understand that global education is not an extracurricular activity (Asia Society, 2018; Boix & 
Jackson, 2011; Reimers, 2020; Stewart, 2007). 

It is a set of clear purposes which can help align the entire curriculum with real world 

questions, challenges, and opportunities. As such, global education is a way to help 

teachers as well as students understand the relationship between what is learned in school 

and the world outside the school. (Reimers, 2020, p. 27) 

As stated by Reimers et al. (2016) “if the purpose of education is to empower all students to 
become global citizens, we must elevate our aspirations of what it means to educate children 
well” (Global Education for the Twenty-First Century Section). This empowerment promotes in 
our students to make a difference, to take action and be responsible for those actions (Reimers et 
al., 2016). Educating for global competence is a necessity and must be understood as serious and 
rigorous work (Boix, 2016; Reimers, 2009). 

Innovative curricula provide new ways of teaching and learning; this curricula provides 
students with opportunities to critically explore global issues that affect both the world at large 
and their own lives. Schools can teach students how to use digital information and social media 
channels objectively, creatively, and responsibly (Reimers et al., 2016). Allowing students to 
participate in quality global activities that cultivate an appreciation for diverse peoples, 
languages, and cultures will help schools promote intercultural sensitivity and respect (OECD, 
2018; Reimers et al., 2016; Salisbury, 2010). Additionally, stereotyping can be significantly 
minimized by considering the viewpoints of others and understanding of societies other than our 


own (Asia Society, 2018; Salisbury, 2010). 
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Many efforts have been made by educational institutions to provide preservice teachers 
and teachers with opportunities to broaden their global understanding, and programs where they 
can travel abroad for a week or a semester. Some universities also provide courses that their 
students can fulfill abroad in “settings that are culturally different from ones they know closely” 
(Reimers et al., 2016, Teacher Preparation and Professional Development section). However, 
according to Reimers et al. (2016) it's unclear if the initial euphoria of a study-abroad program 
would last long to see tangible results. Some of these programs don't seem to be sufficiently 
directed and may be offered more broadly to the students in the hopes that those who go on to 
become teachers may have some global expertise (Reimers, 2016). Despite these efforts, many 
preservice teachers do not have the pedagogical content knowledge, skills or even the desire to 
teach about the world (Bradbery, 2013; Reimers et al., 2016; Salisbury, 2010). For these reasons, 
some states have also provided professional-development activities to prepare teachers to 
integrate international content into the curricula (Reimers et al., 2016). 

The benefits of global education are clear, but the good will of some teachers is not 
enough. It is imperative that educational policies advocate to put global education in the center of 
the curriculum and provide teachers with the knowledge and also competencies to promote 


global education systematically knowing the long-lasting effects on the students. 


Multicultural Children’s Literature 

When thinking about ways to promote and work with global competencies in the 
classroom, it is important to note that research shows “how powerful teaching of multicultural 
literature can empower individuals and transform beliefs” (Morrel & Morrel, 2012, p. 10). 


Multicultural books have the power to heighten empathy, critical thinking, sense of identity, 
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respect, open dialogue, and promotion of social justice (Boix & Jackson, 2011; Thomas, 2021). 
Bradbery (2013) also stated that there is significant research that identified the benefits of 
children’s books to teach about emotions, stretch imagination and cultivate compassion. In the 
same way, children’s literature can be used to connect students to diverse cultures, experiences, 
and stories (Thomas, 2021), which according to Morrell and Morrell (2012) goes beyond racial 
and ethnicity aspects, but also includes religious, socioeconomic, family, and language. There is 
a considerable body of research (Bradbery, 2013; Cai, 2008; Colby & Lyon, 2004; Reimers et 
al.,2016; Robinson, 2013) that claims that multicultural literature has the ability to help us better 
understand ourselves and others; it allows students to connect with learning situations to become 
emotionally and physically involved with cultural issues and gain insight into social and cultural 
conflicts. According to Robinson (2013), in a “multicultural context that promotes a critical 
appreciation for diversity, multicultural literature becomes an essential resource for the 
classroom that challenges the hegemonic constructs that predominate children's literature” (p.44). 
Young readers find in multicultural books worlds that allow them to develop understanding of 
other cultures and perspectives and that help them to respect and value diversity. 

The transactional theory of Rosenblatt and the transformational theory of Bank converge 
when reading and responding to multicultural literature which affect people’s attitudes and 
views of different cultures (Galda, 2008). Multicultural children’s literature allows 
transformation, construction and deconstruction of meaning and the view of ourselves and the 
world (Galda 2013; Robinson, 2013). Morrell and Morrell (2012) added that “waving 
multicultural literature throughout the curriculum has the potential to promote cultural pluralism 


and challenge assimilation to dominant belief systems and canons of knowledge” (p. 11). 
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It is important to consider that, even though multicultural literature serves the purpose of 
presenting minority groups and their cultural differences, it is also possible that some 
multicultural texts “promote assimilation ideology for underrepresented groups” (Yoon et al., 
2010, p.110). According to the same author, these texts could send the message that the 
mainstream culture is superior to the underrepresented group (2010). Because of that, when 
choosing multicultural children’s literature, “readers should consider the authenticity and 
accuracy for the content and whether the inferred messages are challenging or promoting 
misconceptions of a particular group” (Morrell & Morrell, 2012 p.11). Teachers should pay close 
attention to select books that invite both minority students and dominant ones to reflect on their 
own attitudes, suppositions and beliefs, on cultures different from them (Botelho, 2021; Cai, 
2008; Colby & Lyon, 2004; Diakiw, 1990; Yoon et al., 2010). “It is imperative for us to teach 
students a critical perspective that encourages self-change and social transformation” (Cai, 2008, 
p. 219) and by helping students to go beyond spontaneous responses and by teaching them new 
ways of thinking about books teachers are doing that (Cai, 2018; Galda, 2013). 

Multicultural literature equips students with an understanding of issues that drive our 
society and how to be effective agents of change. The way teachers use multicultural literature 
can help children see value in both differences and similarities between and among people. More 
importantly, it can open the door to helping children understand social justice issues, become 
acquainted with multiple perspectives, and gain insight into their own cultures (Morrell & 
Morrell, 2012). 

Boix and Jackson (2011) have described that: 
Students who have learned intercultural skills, understand multiple contexts and 


traditions, and have had multiple opportunities to reflect on their own worldviews in light 
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of others’ are less likely to experience difference as a threat requiring violent defense. 
Rather, they are more likely to experience the cultural encounter as an opportunity for 
exchange and collaboration. (p. 4) 

Ideally, by using multicultural literature, students will develop competencies that help them to 


relate with others in respect and understanding. 
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Chapter 3: Project Design 


Many teachers may not use global competencies as part of the curriculum because they 
are unaware of them, or because they think that it would be an added responsibility to what they 
already must do. 

What these teachers may not be aware of is that when teaching global competencies, they 
are actually “providing coherence and making visible for students how what they learn in school 
actually matters to their future” (Reimers, 2020, p. 3). As educators, we have the responsibility to 
provide learning environments that promote a global mindset, which helps students to understand 
how interconnected we are with others, with nature, and how our local actions have a global 
impact. As educators, we need to provide opportunities for our students to see the diverse 
perspectives they will encounter in the classroom, in their neighborhoods, and once they start 
working. We also need to provide a rich environment that helps our students grow in their 
understanding of their own identity, culture, and beliefs. Self-awareness will allow students to 
feel more confident about their own identity and heritage, to understand others’ perspectives, 
which therefore, facilitates empathy (Boles, 2006). 

This chapter will explain the rationale of designing a development workshop to help K-4 
grade teachers develop global competencies in their students, using multicultural children’s 
books. This workshop will introduce teachers to the concept of global education as well as global 
competencies and the importance of developing them in their students. It will also guide teachers 
on how they can incorporate global competencies into the learning experiences they develop for 
their students, mostly in the language art class but not necessarily limited to it. This workshop 


will provide K-4 grade teachers with an insight into the power multicultural children’s books 


have to develop competencies such as self-awareness, knowledge of other cultures, appreciation 


of diversity, and understanding of other perspectives. As research has shown, multicultural 


children's literature can serve as a powerful tool for seeing the world, understanding 


perspectives, and reflecting on our own stories (Ching, 2005; Diakiw, 1990; Hall, 2011; 


O'Donnell, 2019). 


Among the benefits workshops have are the potential to engage others and help 


participants be part of the creative process, and the discussion. Workshops also provide space for 


reflection and can be the starting point for independent research. 


This workshop will contemplate the following questions: 

What knowledge, skills and values do students need to develop in a multicultural society? 
How can multicultural children’s books be used to develop, strengthen, and empower 
students to take actions, and therefore understand their role as global citizens? 


The first part of this professional development workshop intends to ensure that teachers 


receive a general knowledge overview of the global competencies developed by the U.N., 


UNESCO, and the Brooking Institution (Reimers, 2020) and adapted by Participate Learning: 


Communication 

Flexibility 

Curiosity 

Empathy 

Global connection 
Understanding of global issues 
Intercultural understanding 


Critical thinking 
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e Valuing differences 

e Self-awareness 
The workshop will provide insights on the importance of developing a curious mind that takes 
students to “investigate the world beyond their immediate environment by examining issues of 
local, global, and cultural significance, and recognize, understand, and appreciate the 
perspectives and world views of others” (Asia Society, 2018, p. 5) in order to start creating 
global consciousness in our students. 

This workshop will provide not only a list of multicultural children’s books that can be 
used to develop global competencies, but also a guide explaining how to use these books in 
learning activities in the language arts class as well as in other subjects, because “stories and 
storying are relevant in all areas of the curriculum” as stated by Diakiw (1990, p. 297). Diakiw 
also referred to Gordon Wells (1986) who stated, “that stories have a role in education that goes 
far beyond their contribution to the acquisition of literacy” (Diakiw, 1990, p. 297). Thus, the 
workshop will not be limited to language arts teachers. 

Finally, the workshop will provide time for teachers to examine multicultural children's 
books and they will be invited to engage and participate creatively in the design of a learning 
activity where they can use that book to develop one or more of the global competencies this 
workshop will focus on. 

In conclusion, this workshop will benefit K-4 grade teachers, as well as preservice 
teachers that are interested in either learning about global competencies or who are looking for a 
way to integrate them into the current curriculum they need to teach. Teachers will also be able 
to explore multicultural children’s books and reflect on the knowledge they provide, the values 


they promote and the skills that can be developed. 
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Chapter 4: Final project 


This in-person professional development workshop is designed for K-4 grade Language 
Arts teachers. The workshop will provide these teachers with the opportunity to get to know 
about global competencies and the need to develop a global awareness in students. This 
workshop invites participants to reflect on the diversity in the classroom and how it needs to be 
valued, appreciated and considered when creating learning opportunities. 

The expectation of this workshop is to set the baseline for teachers' understanding of 
global education and global competencies, with the goal that teachers will understand them as a 
set of dispositions, skills, and knowledge necessary to actively participate in the world today. 
This workshop proposes, as a means of developing these global competencies, the use of 
multicultural childrens’ books as a resource, that among many attributes, opens dialogue, 
connects students to other cultures, and perspectives, helps students develop a better 
understanding of themselves, and empowers students. 

The resources the presenter will use are a slide presentation and multicultural books. She 
will also provide a link for the learning activities planned for six global competencies. The 
workshop will consist of three parts: 

1. Part I will focus on defining global competencies and the use of multicultural children’s 
literature, as well as why teachers should incorporate them in the teaching practices. 

2. Part II will focus on the steps to create learning activities that help to develop the global 
competencies. 


3. Part III will include time for the participants to create their own learning activities. 


First Part 


The workshop will start with a brief introduction of the presenter. Teachers will have a 
designated area of the room to 1) express how confident they feel in relation to the topic of 
global competencies and multicultural children’s literature and 2) to leave questions that can 
come up during the workshop and that will be answered at the end. 

During this first part of the workshop, participants will also get to know the questions that 
are the basis of this learning about global competencies and multicultural children’s literature: 

1) What knowledge, skills and values do students need to develop in a multicultural society? 
2) How can multicultural children’s books be used to develop, strengthen, and empower students 
to take actions, and therefore understand their role as global citizens? 


Participants will know the goals of the workshop, as well as the content. 


: Citizenship Education aims to instil: 

: in learners the values, attitudes and : 

behaviours that support : 
responsible global citizenship: 


: creativity, innovation, and ; 
: commitment to peace, human rights : 


and sustainable development, as 
well as understanding the 


interconnectedness we are facing 
where our local actions have a 


global impact. 


Oxfam defines education for global 
citizenship as a framework to equip 
learners for critical and active 


; engagement with the challenges and 
; opportunities of life in a fast-changing 


and interdependent world. It is 


transformative, developing the 


knowledge and understanding, skills, 


values and attitudes that learners 
need both to participate fully in a 
globalised society and economy, and 
to secure a more just, secure and 
sustainable world than the one they 
have inherited. 


Figure 4.1: What is Global Education? 


The presentation starts with two definitions of global education given by UNESCO and 


Oxfam (Figure 4.1). It will be highlighted that both definitions include, as part of the global 


19 


education, values, attitudes, and the interconnected we are living in. Education focused on global 
citizenship seeks to transform education as it is conceived today, understanding the importance 
of an active commitment to equality, sustainability, and peace (Reimers, 2009). According to 
Bradbery (2014), “childhood is a crucial period for developing fundamental habits, norms, 
dispositions, values, lifestyles, identities and feelings of belonging and care that can have 
enduring environmental consequences” (p. 222). Global education gives a purpose to students 


(Reimers, 2009). 


Why global education? 


It helos make what happens in 
school more relevant to the world 
in which students are growing up. 


Educators will engage in in 
practices of transformation that 
will make learning and teaching 
more effective and engaging. 


The velocity of change taking place 

around us and the urgency to 

address the shared challenges we 

face as a planet, require us to 

pursue, with greater intentionality 

and effectiveness and education 
demande Reimers that is truly global. 


Figure 4.2: Why Global Education? 

Global education changes the mindset of students, providing them not only with the 
knowledge and skills necessary to succeed, but opens their mind to the power they have to 
transform the world (Reimers 2009, Boix 2016). Global education provides students with a 
purpose for learning, making it relevant, and providing them with the knowledge, dispositions 


and skills they need in the 21st century (Figure 4.2). 
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What i» global competence? 


According to Fernando Reimers (2020) global competence 
encompass the knowledge, dispositions, and skills that helo 
students develop, understand, and function in communities 
around the world, and that provide a foundation for lifelong 
learning of what the need to participate, at high levels of 
functioning, in environments in continuous flux because of 
increasing global change. 


Asia Society K 


Figure 4.3: What is Global Competence? 

Global competence, or global awareness, as Boix Mancilla labeled it (2013), is the 
capacity people have to understand others perspectives, to communicate effectively, looking for 
agreements and understanding, in spite of the differences people naturally have. This global 
awareness provides people with a broader vision of how local actions can have a global effect 


(Asia Society, 2018). It encompasses knowledge, values, and skills (Figure 4.3). 


RECOGNIZE 
PERSPECTIVES 
uc 


Q 


INVESTIGATE 
THE WORLD 


E Four 


Domains of 
Global 
Competence A TENA 


OECD Asia Society Participate Learning 


Figure 4.4: Models of Global Competence 
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Global competence is defined in the PISA framework as the combination of four 
dimensions: “examining issues, understanding perspective, interacting and acting, each of which 
necessitates a combination of knowledge, skills, attitudes, and values” (Asia Society, 2018, p. 
13). The second model developed by the Center for Global Education at Asia Society, defines 
global competence “as a combination of four domains (investigate the world, recognize 
perspectives, communicate ideas, and take action)” (Asia Society, 2018, p. 13). 

Additionally, Participate Learning’s view of global competencies is based on the Program for 
International Student Assessment’s (PISA) definition of global competence (Figure 4.4). These 


global competencies are more specific to use with students (Figure 4.5). 


Global competencies by Participate Learning 


Communication 


Understanding of global 
issues 


Intercultural 


understanding g3 ech og 


Figure 4.5: Global Competencies by Participate Learning 
The following slides (Figure 4.6-4.8) help teachers and students understand each 
competency better. These definitions created by Participate Learning explain how a global 


citizen understands the world, behaves and takes action. 
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Global competencies 


Self-awareness Global leaders reflect on their own actions and attitudes and how those 
have been shaped over time. They take responsibility for their perspective and push 
themselves to learn more about the world. 


Understanding of global issues Global leaders know what's going on in the world. They 
pursue accurate and objective information and news stories that impact people all over 
the world. 


Intercultural understanding Global leaders understand that people are different all over 
the world, shaped by different circumstances and cultural influences. They also 
understand that we all have shared commonalities. 


Participate 
Learning. 


Figure 4.6: Global Competencies Descriptors 


Global competencies 


Curiosity Global leaders have a genuine desire to learn about and experience the world. 
They ask questions and seek answers. They want to know what's happening beyond their 
own backyard. 


Global connection Global leaders feel a deep connection to the world. They celebrate 
the interconnectedness of all people and cultures and take responsibility for making the 
world a better place. 


Valuing differences Global leaders value diversity. They seek out multiple perspectives, 


understanding that they have much to learn from people who have had different 
experiences. 


Participate 
Learning. 


Figure 4.7: Global Competencies Descriptors 


Global competencies 


Communication Global leaders can communicate with lots of different people and 
navigate cultural norms to make sure that everyone is understood. 


Flexibility Global leaders can adapt to new situations and change course based on new 
information. They are comfortable with the unknown. 


Empathy Global leaders can see things from other peoples perspectives. They withhold 
judgment and try to understand what leads people to act, feel, or think a certain way. 


Critical thinking Global leaders look at the world with a critical eye, questioning 
assumptions and digging beyond face value. They draw logical and fair conclusions 
based on evidence and can explain their thinking. 


gà Participate 
=” Learning. 


Figure 4.8: Global Competencies Descriptors 


FIGURE 1 


Race-ethnic profile for total US and under age 16 populations 
2000, 2010, and 2019 


Total US population Under age 16 


2000 2010 2019 2000 2010 2019 


W Wwhite* W Black* W American indian MB Asian American** (2+ and other races* [Latino 
Alaska Native* or Hispanic 


ander 
ce: William H Frey analysis of 2000 US Census and Census B Metropolitan Policy Program 
120 


opulation estimates, released June 25 at BROOKINGS 


Figure 4.9: Race-ethnic Profile for Total US and Under Age 16 Populations 
Next, the discussion will focus on the second topic of this workshop, which is 
multicultural children's books explaining the reason to use them as a tool to work on global 


competencies. The slide shows the estimation of the population by 2020 based on the 2000 


Census (Figure 4.10). The data provided by Riser-Kositsky (2019) showed similar number in 
terms of the student population-based on race- in American public schools, as of 2020: 

e White students: 45.8% 

e Hispanic students: 28.0% 

e Black students: 15.0% 

e Asian students: 5.4% 

e Two or more race students: 4.5% 

e American Indian/Alaska Native students: 0.9% 

e Pacific Islander students: 0.4% 
Based on these numbers, the use of multicultural literature is relevant and necessary to address 


the diversity we encounter in the classrooms. 


What is multicultural literature? 


According to Harris and Hodges “multicultural literature is 
writing that reflects the costumes, beliefs, and experiences of 
people of different nationalities and races” (Oswald & Atkinson 
Smolen, 2011, p.1). 


It also refers to literature of underrepresented groups: religious 
minorities, regional cultures, and it encompasses issues of 
gender, sexual orientation and individuals with disabilities . 


AW 
Figure 4.10: What is Multicultural Literature? 
Then, I will present a definition of multicultural literature, taken from Lynn Atkinson 


Somolen and Ruth A. Oswald (2011) in their book Multicultural Literature and Response (Figure 
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4.10). I will continue with a conversation about the metaphor coined by Bishop (2015) regarding 


the importance of multicultural literature in the classroom (Figure 4.11). 


Children see themselves in the Sliding glass 


stories being told. 
They see their families and they 


can relate to the experiences the 
Sn 19 9 0 ; stories his Books also allow readers to 
Rudine Sims Bishop According to Rudine Sims Bishop, enter in the world(s) writers have 
stated that books “reading becomes a created. 
Ones self-affirmation”. 


Windows 


Books are also like windows that 
allow readers to see other worlds, 
realities, perspectives, and 
eventually learned from them. 


Imago taken rom hitpszfohe, 


jove-during-btack history.month 


Figure 4.11: Mirrors, Windows, and Sliding Glass Doors 
Next, the teachers will reflect on the following questions: How many mirrors are we 
offering to our students? How many windows are being opened? How many worlds are our 


students exploring when sliding those glass doors? 
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2019 by the Numbers: 
MAIN CHARACTERS IN U.S. CHILDREN’S LITERATURE 


* statistics from the Cooperative Children’s Book Center 


41.8% 


29.2% 


11.9% 
2 8.7% 
5-3% 


“oa 


Black Native Latinx Asian Pacific White Animal 
/ African / First / Asian Islander / Other 
Nations American 


ee 


From We Need Diverse Books 


When diversity is 


absent from the literature 
we share with children, 
those who are left out infer 
they are undervalued in 
our society, and those 
whose lives are constantly 
reflected gain a false 
sense of their own 
importance, a sense that 
they are the privileged 
norm.” 


Rudine Sims Bishop 


Figure 4.12: 2019 by Numbers: Main Characters in U.S. Children’s Literature 
This slide (Figure 4.12) shows the main characters in books published in 2019. These 
numbers do not vary much from previous years, where white people and animals were the main 


characters of published children’s books. 


Figure 4.13: Youtube Video: Authors Promoting Diverse Books 
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Participants will watch a video (Figure 4.13) from the “We Need Diverse Books 
Organization” that highlighted the opinions that different authors have related to having more 
diverse books and their importance. Among the authors are Peña (2014), Lin (2014), and 


Woodson (2014). 


Why to use multicultural books? 


e Empower individuals and transform beliefs 


e Heighten empathy, critical thinking, sense of identity, respect, open 
dialogue, and promotion of social justice 


e Teach about emotions, stretch imagination and cultivate compassion 

e Connect students to diverse cultures, experiences, and stories beyond 
racial and ethnicity aspects, but also includes religious, socioeconomic, 
family, and language 

e Help us better understand ourselves and others; it allows students to 
connect with learning situations to become emotionally and physically 
involved with cultural issues and gain insight into social and cultural 
conflicts. 


e Promote cultural pluralism and challenge assimilation to dominant belief 
systems and canons of knowledge. 


Figure 4.14: Why to Use Multicultural Books? 

To finish with the first part of this workshop, the presenter will highlight the reason for 
using multicultural children's books and the benefits they provide (Figure 4.14). These benefits 
include heightened empathy, connecting students to different cultures, and helping students to 
understand themselves and others. These will also be some of the characteristics teachers will be 


invited to consider when planning the learning activities in the second part of this workshop. 
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Second Part 


The second part of the workshop will provide participants with examples of learning 


activities that can be developed, mainly in the Language Arts class. The steps to create these 


learning activities are: 


l. 


Choose a book (s) that in addition to telling an honest and credible story, “avoids the 
single story...accurately present cultural details, represent culture authentically. ..[and] 
illustrations should not be stereotypical and appropriate to the cultural group ” (Young et. 
al, 2020, p. 81). 

Identify the global competence or competencies you can develop in the students. 
Consider that diverse books have multiple benefits among them: they heighten critical 
thinking, better understanding of oneself, connect to diverse experiences, and open 
dialogue. 

Identify the community or culture represented in the book. 

Choose the standard(s) to be worked with the book. 

Plan learning activities considering the standards and the global competence. Keep in 
mind that it is important to create learning activities that are meaningful and relevant for 


the student, that connect them to themselves or, others or moves them to take action. 
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Global leaders reflect on their own actions and 
attitudes and how those have been shaped over time. 
They take responsibility for their perspective and push 
themselves to learn more about the world. 


English Standards of Learning Other global 
Author 4.5 The student will read and demonstrate | competencies 
Laurie Ann comprehension of fictional texts, literary 
Thompson nonfiction texts, and poetry. Empathy 
Illustrator 4.7 The student will write in a variety of 
Sean Qualls forms to include narrative, descriptive, 
opinion, and expository. 
49 The student will demonstrate 
comprehension of information resources to 
ie on naran create a research product. 


ESEN guts 


Valuing differences 


Topic(s) Other titles 
Disability e The dot 
= Determination Don't touch my hair 
EMMANUEL Adoption Spaghetti in a hot dog bun 
KELLY Poems in the attic 
Marisol McDonald doesn't 

Community match 
Ghanaian/Iraqi/Australian Alma and how she got her name 


Author 
Mamen 
Sanchez 
Illustrator 
Zuzanna 
Celej 


Figure 4.15: Overview Self-Awareness Learning Activities 


Global leaders know what's going on in the 


Undew ° : world. They pursue accurate and objective 
DULD information and news stories that impact 


people all over the world. 


English Standards of Learning Other global 
4.9 The student will demonstrate competencies 
comprehension of information resources to 
create a research product. Curiosity 
Science Standards of Learning Critical thinking 
4.9 The student will investigate and 

understand important Virginia natural 

resources. 

forests, soil, and land. 


Topic(s) Other titles 
Environment e The mangrove tree 


Taking action e Greta y los gigantes 
e The water protector 
e Bag in the Wind 

e One plastic bag 
Author Frank Prévot | 

Illustrator Aurélia Fronty Community Kenyan 


Figure 4.16: Overview Understanding of Global Issues Learning Activities 


Global leaders understand that people are different all 
over the world, shaped by different circumstances and 
cultural influences. They also understand that we all have 
shared commonalities. 


English Standards of Learning Other global 

3.2 The student will give oral presentations. competencies 
3.4 The student will expand vocabulary when reading. 

3.5 The student will read and demonstrate KE 
comprehension of fictional texts, literary nonfiction, and | Curiosity 

poetry. Empathy 

3.10The student will demonstrate comprehension of Critical Thi nking 
information resources to research a topic and complete 

a research product. 


WRITTEN ey M. O. YUKSEL miustraTteD sy HATEM ALY 


Visual Arts Standards of Learning 
3.6 The student will explore and examine cultural and 
historical influences of art. 


Topic(s) Other titles 
Religion e The proudest blue 


Diversity e Whoever you are 

e = El lapiz mágico de Malala 
e  Shubh Diwali 

e 


Author M.O. Yuksel Love 


Community Muslims 
Illustrator Hatem Aly ty 


Figure 4.17: Overview Intercultural understanding Learning Activities 


Global leaders feel a deep connection to the world. They 

Connection celebrate the interconnectedness of all people and 
cultures and take responsibility for making the world a 
better place. 


English Standards of Learning Other global 
competencies 


3.5 The student will read and 

demonstrate comprehension of fictional | Self-awareness 

texts, literary nonfiction, and poetry. Empathy 
Flexibility 


Topic(s) Other titles 

Immigration Dreamers 

Family The colour of home 
The journey 
Hear my voice 

Community Mexican We are like the clouds 
Mariama 


Author Amanda Irma Perez 
Illustrator Maya Christina Gonzalez 


Figure 4.18: Overview Global connection Learning Activities 


Patricia Polacco =+ 
Mrs. Katz 
oS Tush 


Author and illustrator Patricia Polacco 


Global leaders can see things from other peoples 
perspectives. They withhold judgment and try to 
understand what leads people to act, feel, or think a 
certain way. 


English Standards of Learning Other global 

4.7 The student will write in a variety of forms to competencies 
include narrative, descriptive, opinion, and 

expository. 

4.8 The student will self- and peer-edit writing for Valuing differences 
capitalization, spelling, punctuation, sentence Self-awareness 
structure, paragraphing, and Standard English. Intercultural 


Visual Arts Standards of Learning Unigsrstanding 


4.10 The student will use contemporary media, 
which may include digital media, to create works of 
art individually or collaboratively. 


Topic(s) Other titles 
Friendship e David's World 
Immigration e Each Kindness 

e = Thank you Mr. Falker 


Community Jewish, 
AfricanAmerican 


Figure 4.19: Overview Empathy Learning Activities 


Author Minh Lê 
Illustrator Dan Santat 


Global leaders can communicate with lots of different 
people and navigate cultural norms to make sure that 
everyone is understood. 


English Standards of Learning Other global 
2.1 The student will use oral competencies 
communication skills. 

Valuing differences 
Visual Arts Standards of Learning Self Awareness 
2.14 The student will create preliminary Flexibility 
drawings and/or finished works of art 
from observation 


Topic(s) Other titles 
Language e Mango, abuela y yo 
Immigration e The word collector 

e My language, your language 


Community Thai, 
Asian-American 


Figure 4.20: Overview Communication Learning Activities 


Third Part 


Participants will be provided with multicultural books and they will be invited to generate 


some learning activities based on the books they choose that address the global competencies of 


curiosity, valuing differences, critical thinking, and flexibility. 
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Participants will gather in groups to work together, but they will also be given the option 


of working individually. They will follow the steps suggested in Part Two. 
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Chapter 5: Conclusion 


It is interesting, and at the same time beautiful, to see the diversity that teachers can find 
in the classroom. All students bring their own stories, perspectives, and even their own truths. 
Educators need to provide students with learning opportunities to embrace, respect and value this 
diversity. At the same time, all students have become part of the world in a broad sense and it is 
important to educate them to understand the role they have as citizens of the world, where their 
local actions have a global impact; they also need to realize that global issues impact them in 
ways that are sometimes difficult to understand. Because of this, the role of educators has 
broadened and students need to acquire accurate and objective information to understand and 
learn about other people, their differences but also their commonalities, as well as about global 
issues of poverty, equality, education and sustainability. Students also need to cultivate attitudes 
that value diversity and come to a greater understanding of why people act or feel in certain 
ways. Understanding that people have been shaped by their circumstances helps students to value 
the different perspectives they can encounter. 21st century students also must develop skills that 
they will need to work effectively with others, such as communication, critical thinking, and 
flexibility. 

Even though this way of thinking about global education is not new, in my experience, 
schools still have a major focus on the teaching of knowledge and skills related to the core 
subjects of reading, writing and mathematics. Thus, it is hard for students to understand the 
relevance of education because they cannot see the connection between the learning they are 


acquiring and how using it can transform the world. 


Teaching global competencies seems like an extracurricular activity that needs to be 
added to the already existing curriculum, but it does not have to be that way. My proposal is to 
work with global competencies in the Language Arts class using multicultural children’s books. 
Reading is already part of the curriculum, so the focus will be on choosing multicultural 
children’s books that promote and develop a global awareness. 

During the process of researching global education, I have learned the impact that the 
development of global competencies has on our students. Students need to be empowered and to 
have a say in order to transform the world. They need to gain the skills to help them interact with 
others who may be different from them but who can offer a perspective that they never imagined 
before. Global education gives a sense of relevance to students who understand the why in the 
learning process when incorporating it in the curriculum. For many years I found multicultural 
children's literature has a power, but I could not quite understand that power or how to use it with 
my students. But with this project I learned the importance of incorporating it in diverse 
classrooms, and how multicultural literature works as mirrors for our students, who see 
themselves and their families, and also that this literature works to reaffirm who they are. This 
type of literature also works as a window because students can learn about other cultures, and 
value the diversity they encounter every day. 

I hope that the project I created helps Kindergarten to 4th grade teachers to use 
multicultural children’s books. They are a tool teachers can access in the school or local libraries 
or even online. Teachers do not need to change their school curriculum, but only to plan learning 
activities that intentionally address the global competencies. I hope educators can learn from the 


workshop I created and use the learning activities I made. I hope the learning activities can serve 
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their students, and that those students can see themselves or their classmates in the stories and 
that they can also then forge ties of respect and understanding. 

Further study is needed in the area of the development of global competencies in younger 
students. Most of the literature makes reference to the development of global competencies in 
students who are in middle and high school. But during elementary school there is a critical stage 
where curiosity, respect, and value for diversity are developed, in addition to the development of 


self-affirmation. Hopefully, this project can help to promote global awareness. 
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Appendices 


Appendix A: Slides 


Developing global competenci 
through 


multicultural een books 


a, Greensboro College 


Slide #1 


Questions: 


What knowledge, skills and values do students need 
to develop in a multicultural society? 


How can multicultural children’s books be used to 
develop, strengthen, and empower students to take 


actions, and therefore understand their role as 
global citizens? 


Slide #2 
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Time: 1 hour 


Content: 


Global education 

Global competencies 
Multicultural picture books 
Sample planning 

Closing 


O O L L L 


Slide #3 


Slide #4 


: According to the UNESCO, Global 
: Citizenship Education aims to instil: 
: in learners the values, attitudes and | 
: behaviours that support 
responsible global citizenship: 
; creativity, innovation, and 
: commitment to peace, human rights : : : 
: and sustainable development, as | and interdependent world. It is 
well as understanding the tränstormotive; developing mE 
n . ; : knowledge and understanding, skills, 
interconnectedness we are facing : : 
where our localactionshavea. ~ | lues.and attitudes that learners 
lobal imoact need both to participate fully ina 
a ae Poogimean ć ——— |; globalised society and economy, and 
to secure a more just, secure and 
sustainable world than the one they 
have inherited. 


Oxfam defines education for global 
citizenship as a framework to equip 
learners for critical and active 

: engagement with the challenges and 
: opportunities of life in a fast-changing | 


Slide #5 


“What is global competence? 


According to Fernando Reimers (2020) global competence 
encompass the knowledge, dispositions, and skills that helo 
students develop, understand, and function in communities 
around the world, and that provide a foundation for lifelong 
learning of what the need to participate, at high levels of 
functioning, in environments in continuous flux because of 
increasing global change. 


Asia Society 


Slide #6 
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RECOGNIZE 
PERSPECTIVES 
Students recognize their own 

Q and others’ perspectives. 
Understand 
and appreciate 
the perspectives 
Aton any and world views 


INVESTIGATE 
THE WORLD 
Students investigate 
the world beyond Four 


their immediate Domains of 
environment. 
Global Q 


Competence A OS 
IDEAS 


Students communicate 


Global 


competence 


Engage in open, 
appropriate and 
effective 
interactions 

across cultures G 
TAKE ACTION 
Students translate their 
ideas into appropriate action 
to improve conditions 


©2005 Asia Society 


OECD Asia Society Participate Learning 


Slide #7 


Global competencies by Participate Learning 


Communication 


Curiosity Empathy 


Understanding of global 


Global connection à 
issues 


Valuing differences Self-awareness 


Intercultural 


understanding Ee 


Slide #8 
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Slide #9 


Slide #1 


(flobal competencies 


Self-awareness Global leaders reflect on their own actions and attitudes and how those 
have been shaped over time. They take responsibility for their perspective and push 
themselves to learn more about the world. 


Understanding of global issues Global leaders know what's going on in the world. They 
pursue accurate and objective information and news stories that impact people all over 
the world. 


Intercultural understanding Global leaders understand that people are different all over 
the world, shaped by different circumstances and cultural influences. They also 
understand that we all have shared commonalities. 


Participate 
Learning. 


Global competencies 


Curiosity Global leaders have a genuine desire to learn about and experience the world. 
They ask questions and seek answers. They want to know what's happening beyond their 
own backyard. 


Global connection Global leaders feel a deep connection to the world. They celebrate 
the interconnectedness of all people and cultures and take responsibility for making the 
world a better place. 

Valuing differences Global leaders value diversity. They seek out multiple perspectives, 


understanding that they have much to learn from people who have had different 
experiences. 


45 Participate 
Learning. 
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(flobal competencies 


Communication Global leaders can communicate with lots of different people and 
navigate cultural norms to make sure that everyone is understood. 


Flexibility Global leaders can adapt to new situations and change course based on new 
information. They are comfortable with the unknown. 


Empathy Global leaders can see things from other people's perspectives. They withhold 
judgment and try to understand what leads people to act, feel, or think a certain way. 


Critical thinking Global leaders look at the world with a critical eye, questioning 
assumptions and digging beyond face value. They draw logical and fair conclusions 
based on evidence and can explain their thinking. 


Participate 
Learning. 


Slide #11 


Globally competent people: 


e Communication 
e Flexibility ° investigate the world beyond their 
immediate environment by examining the 

e Curiosity issues of local, global, and cultural 
significance; 

e recognize, understand, and appreciate the 

e Global connection perspectives and world views of others; 

e communicate ideas effectively with diverse 
audiences by engaging in open, 

e = Intercultural understanding appropriate, and effective interactions 
across cultures; and 

e take action for the collective well-being 

e Valuing differences and sustainable development, both locally 

and globally 


e Empathy 
e Understanding of global issues 
e Critical thinking 


e Self-awareness 


Slide #12 
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FIGURE 1 


Race-ethnic profile for total US and under age 16 populations 
2000, 2010, and 2019 


Total US population Under age 16 


2000 2010 2019 2000 2010 2019 


W White* MEBlack* MB American indian MB Asian American** W 2+ and other races* [Latino 
Alaska Native* or Hispanic 


* members of race group who do not identify as Latino or Hispanic 
* non-Latino or Hispanic Asians, Hawaiians and other Pacific Islanders 


Source: William H Frey analysis of 2000 US Census and Census Metropolitan Policy Program 
population estimates, released June 25, 2020 at BROOKINGS i 


Slide #13 


Uhat is multicultural literature? 


According to Harris and Hodges “multicultural literature is 
writing that reflects the costumes, beliefs, and experiences of 
people of different nationalities and races” (Oswald & Atkinson 
Smolen, 201], p.1). 


It also refers to literature of underrepresented groups: religious 
minorities, regional cultures, and it encompasses issues of 
gender, sexual orientation and individuals with disabilities . 


Slide #14 
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Children see themselves in the Sliding glass 


stories being told. 
They see their families and they 


J 19 9 0 can relate to the experiences the 
n ; storiastall. Books also allow readers to 
Rudine Sims Bishop According to Rudine Sims Bishop, enter in the world(s) writers have 
stated that books “reading becomes a created. 
Ors self-affirmation”. 


Windows 


Books are also like windows that 
allow readers to see other worlds, 
realities, perspectives, and 
eventually learned from them. 


Image taken from https://ehe.osu. edu/newsflisting'showing-our-buckeye-love-during-black-history-month 
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2019 by the Numbers: 


MAIN CHARACTERS IN U.S. CHILDREN’S LITERATURE 


* statistics from the Cooperative Children’s Book Center ay) A 7 a 
hen diversity is 


41.8% absent from the literature 
we share with children, 
those who are left out infer 
they are undervalued in 
our society, and those 
whose lives are constantly 
reflected gain a false 


29.2% 


11.9% 
2 8.7% 
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h the privileged 
Black Native Latinx Asian Pacific White Animal t ey are e privi ege 
/ African / First / Asian Islander / Other ” 
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diversebooks.org 


From We Need Diverse Books 
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Slide #17 


Slide #18 


Ahy to use multicultural books? 


Empower individuals and transform beliefs 


Heighten empathy, critical thinking, sense of identity, respect, open 
dialogue, and promotion of social justice 


Teach about emotions, stretch imagination and cultivate compassion 


Connect students to diverse cultures, experiences, and stories beyond 
racial and ethnicity aspects, but also includes religious, socioeconomic, 
family, and language 


Help us better understand ourselves and others; it allows students to 
connect with learning situations to become emotionally and physically 
involved with cultural issues and gain insight into social and cultural 
conflicts. 


Promote cultural pluralism and challenge assimilation to dominant belief 
systems and canons of knowledge. 
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Slide #19 


Global leaders reflect on their own actions and 
attitudes and how those have been shaped over time. 
They take responsibility for their perspective and push 
themselves to learn more about the world. 


English Standards of Learning Other global 
4.5 The student will read and demonstrate competencies 
comprehension of fictional texts, literary 

nonfiction texts, and poetry. Empathy 

4.7 The student will write in a variety of 
forms to include narrative, descriptive, 
opinion, and expository. 

49 The student will demonstrate 
comprehension of information resources to 
create a research product. 


Valuing differences 


Topic(s) Other titles 
Disability The dot 
Determination Don’t touch my hair 
Adoption Spaghetti in a hot dog bun 
Poems in the attic 
Marisol McDonald doesn't 
Community match 
Ghanaian/Iraqi/Australian Alma and how she got her name 


Global leaders know what's going on in the 


Ulndew ° ° world. They pursue accurate and objective 
DULD information and news stories that impact 


Author Frank Prévot 
Illustrator Aurélia Fronty 


Slide #20 


people all over the world. 


Other global 
competencies 


English Standards of Learning 

49 The student will demonstrate 
comprehension of information resources to 
create a research product. Curiosity 


Science Standards of Learning Critical thinking 


49 The student will investigate and understand 
important Virginia natural resources. 
forests, soil, and land. 


Topic(s) Other titles 

Environment e The mangrove tree 

Taking action Greta y los gigantes 
The water protector 
Bag in the Wind 
One plastic bag 


Community Kenyan 
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Global leaders understand that people are different all 
over the world, shaped by different circumstances and 


cultural influences. They also understand that we all have 
shared commonalities. 


English Standards of Learning 


wRITTEN BY M. O. YUKSE! HAUSTRATED BY HATEM ALY 


Other global 


3.2 The student wil give oral presentations. competencies 
3.4 The student will expand vocabulary when reading. 

3.5 The student will read and demonstrate ee 
comprehension of fictional texts, literary nonfiction, and Curiosity 


poetry. 


Empathy 


3.10The student will demonstrate comprehension of Critical Thinking 
information resources to research a topic and complete 


a research product. 


Visual Arts Standards of Learning 
3.6 The student will explore and examine cultural and 


historical influences of art. 


Topic(s) 
Religion 
Diversity 


Author M.O. Yuksel 


Community Muslims 
Illustrator Hatem Aly 
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Other titles 
e The proudest blue 
Whoever you are 
El lápiz mágico de Malala 
Shubh Diwali 
Love 


Global leaders feel a deep connection to the world. They 


Connection celebrate the interconnectedness of all people and 
cultures and take responsibility for making the world a 


better place. 


English Standards of Learning Other global 


3.5 The student will read and 


competencies 


demonstrate comprehension of fictional | Self-awareness 
texts, literary nonfiction, and poetry. Empathy 


Topic(s) 
Immigration 


Family 


Community Mexican 


Author Amanda Irma Perez 
Illustrator Maya Christina Gonzalez 


Slide #22 


Flexibility 


Other titles 
Dreamers 
The colour of home 
The journey 
Hear my voice 
We are like the clouds 
Mariama 
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Patricia Polacco === 
Mrs. Katz 
EN Tush 


An Opah W 


Author and illustrator Patricia Polacco 


Slide #23 


Author Minh Lé 
Illustrator Dan Santat 


Slide #24 


Global leaders can see things from other peoples 
perspectives. They withhold judgment and try to 
understand what leads people to act, feel, or think a 
certain way. 


English Standards of Learning 

4.7 The student will write in a variety of forms to 
include narrative, descriptive, opinion, and 
expository. 

4.8 The student will self- and peer-edit writing for 
capitalization, spelling, punctuation, sentence 
structure, paragraphing, and Standard English. 


Other global 
competencies 


Valuing differences 
Self-awareness 
Intercultural 


Visual Arts Standards of Learning Understanding 


4.10 The student will use contemporary media, 
which may include digital media, to create works of 
art individually or collaboratively. 


Topic(s) Other titles 
Friendship e David's World 
Immigration e Each Kindness 

e = Thank you Mr. Falker 


Community Jewish, 
AfricanAmerican 


Global leaders can communicate with lots of different 
people and navigate cultural norms to make sure that 
everyone is understood. 


Other global 
competencies 


English Standards of Learning 
2.1 The student will use oral 
communication skills. 

Valuing differences 
Self Awareness 
Flexibility 


Visual Arts Standards of Learning 

2.14 The student will create preliminary 
drawings and/or finished works of art 
from observation 


Topic(s) Other titles 
Language e Mango, abuela y yo 
Immigration e The word collector 

e My language, your language 


Community Thai, 
Asian-American 
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Appendix B: Learning activities 


Global competency: Self Awareness 


Global leaders reflect on their own actions and attitudes and how those have been 
shaped over time. They take responsibility for their perspective and push themselves 
to learn more about the world. 


Multicultural books: Emmanuel’s Dream The true story of Emmanuel Ofosu Yeboah 
jouena a lo grande! Emmanuel Kelly 


Virginia English Standards of Learning 


4.5 The student will read and demonstrate comprehension of fictional texts, literary 
nonfiction texts, and poetry. 

4.7 The student will write in a variety of forms to include narrative, descriptive, opinion, 
and expository. 

4.9 The student will demonstrate comprehension of information resources to create a 
research product. 


e Before reading 


Questions: 


. What are the differences and similarities you see on the cover of the books? 
2. Both books have the word dream on the cover. What do you think these stories 
will be about? 
. What are some talents/skills you have? 
. What do you do when you are trying to accomplish something and things get 
hard? 
. How does your family help you with your dreams? 


Before, during and after reading 
Language Art activity: 


Objective: 
> comparing and contrasting 
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Mini lesson: 
1. Explain that comparing and contrasting means finding similarities and 
differences. 


. Show a Venn Diagram to students and explain how to use it. Show an example 
when writing differences and similarities. 


. Half of the class reads the book “Emmanuel’s Dream The true story of 
Emmanuel Ofosu Yeboah” while the other half reads “jSuefa a lo grande! 
Emmanuel Kelly”. 


. Students get in pairs and share the story they read. Students complete a Venn 
diagram comparing and contrasting both stories. 


. Locate Ghana, Iraq and Australia in the classroom map. 


e After reading 
Discussion questions: 


. What are the difficulties both Emmanuels faced? 

. What was the role of their family/parents for them to succeed? 

. Why is it important that these stories be told? 

. How do Emmanuel Ofosu and Emmanuel Kelly see themselves? (Possible 
answers: courageous, brave, hard worker). 

. What are the attitudes and actions that support Emmanuel’s own vision? 


General activities: 


. Interview the school principal about the school facilities for students with 
disabilities. 


. Reflect on how you like being treated by others. 


. Write in a diary about your dream(s). What strengths do you have to achieve 
them? What weakness? How are you working to achieve them? 


Language Arts activities: 


Objective: 
> identify cause and effect relationship 
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Mini lesson: 
1. Explain that cause and effect means that things happen because something 
prompted them to happen. 


2. Presents vocabulary/connectors related to cause and effect: 


eooo 


3. Show the following “cause and effect” in the stories: 


As Emmanuel got heavier, mom could not carry him to school anymore. 
Emmanuel participated in a talent show because he wanted to fulfill his dream. 


. Students get in small groups, based on the book they read, and complete an 
anchor chart that shows cause and effect relationship. 


5. Ask students which sentences showing cause and effect reflect the spirit these 
two people have. 


Objectives: 
> collect information from multiple resources including online, print, and media 
> give credit to sources used in research 


1. Research about disability and other people with disability who have dreamt big 
and have not seen their disability as an inability to achieve their dreams. 


2. Write a report. The report might include a brief story of the person’s life, their 
accomplishments and difficulties that they had to face. 
Examples of people: 
Pablo Pineda, Frida Kahlo, Stephen Hawking, Isabella Spingmuhl Tejada 


Extra resources: 
| am not a label by Cerrie Burnell 


Emmanuel’s gift documentary Emmanuel Kelly Dream big song Emmanuel Kelly 
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Global competency: Understanding of global issues 


Global leaders know what's going on in the world. They pursue accurate and objective 
information and news stories that impact people all over the world. 


Multicultural book: Wangari Maathai The woman who planted millions of trees 


Virginia English Standards of Learning 


4.9 The student will demonstrate comprehension of information resources to create a 
research product. 


Virginia Science Standards of Learning 


4.9 The student will investigate and understand important Virginia natural resources. 
forests, soil, and land. 


Science activity: 


Objective: 
> describe a variety of important land uses in Virginia, including natural and 
cultivated forests 


Mini lesson: 
1. Show students some images of forest (natural and cultivated). Ask to compare 
and contrast them. 
2. Use the information students provide you to explain the difference between 
natural and cultivated forests. 


Forest that grows naturally without peoples intervention. 


Forests planted and maintained by people. It can have an 
economic purpose such as growing them to make paper, get 
lumber or sell the trees (Christmas trees) to name some. 


Source 


e Before reading 
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Questions: 
. Who do you think the people in the cover page are doing? Why? 
. What does the cover page make you feel? 
. Have you ever planted a tree? 
. Why are trees important for the environment? 


. Why do people receive prices? 
. What is the Nobel prize? 


e During reading 
Interactive read aloud: 
. What does it mean “a tree is worth much more than its wood”? 
. Why do you think Wangari does not go to school? 


. Why do you think children are learning under a tree? 


. How did Wangari help Kenya? How did she help women in Kenya? 


. Watch the following video that shows her fight for the forests of Kenya. 


. Locate Kenia in the classroom map. 


After reading: 
Discussion questions: 


. Why Wangari did not go to school? 

. Why do you think people called Wangari with another name? 

. What is the Green Belt Movement? How this movement empowered women? 

. What did Wangari do when the government wanted to destroy Uhuru Park in 
Nairobi? What happened to her? Did this stop her? 

. What type of prize did Wangari win? Why? 

. How would you describe Wangari Mathaai? 


Language Arts activity: 


Objectives: 
> construct questions about a topic 
> collect information from multiple resources including online, print, and media 
> use technology as a tool to organize, evaluate, and communicate information 
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> give credit to sources used in research 
> understand the difference between plagiarism and using own words 


Mini lesson: 
1. Explain to students the importance of informing in their report where they got the 
information. 


. Explain these are call sources and it means the information they are writing was 
not created by then but taken from somewhere else. 


. Explain the importance of using their own words when writing and if there is a 
piece of information they want to write exactly as it appears in the source use 
quotation marks. 


4. Provide students examples and practice of quoting, using their own words and 
giving credit to the author. 
Source 


. Create questions to guide the research. 


. Research about other people who have taken action to protect the environment 
or for other causes (depending on the students interest). 


. Write a report answering questions previously written. 


Science activities: 


Objective: 
describe a variety of important land uses in Virginia, including natural and 
cultivated forests 


. Students read informational texts about forests in Virginia. 


. Plana field trip to a National or State park, such as the Shenandoah National 
Park. Web page 


Objective: 
> investigate the school yard or local ecosystem to identify questions, problems, 
or issues that affect a natural resource in that area and determine a possible 
solution to an identified problem 


1. Name problems students have noticed in their neighborhood related to the 
environment and possible solutions. 
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. Get together in groups and make a plan to solve some of the problems they 
mentioned. Their plan might include: 
Who /what is causing the problem 
Who/what is affected 
Possible solutions 
Materials they might need 
People they would need to talk to 
Time needed 


. Create a project and take action at least in one of the plans students made. 
Extra resources: 
https://doe.virginia.gov/instruction/environmental_literacy/va-natural/docs/vnreg-forest-r 
esource.pdf 


https://doe.virginia.gov/instruction/environmental_literacy/va-natural/docs/vnreg-forests 
-forest-resources-2016.pdf 


Global competency: Intercultural Understanding 


Global leaders understand that people are different all over the world, shaped by 
different circumstances and cultural influences. They also understand that we all have 
shared commonalities. 


Multicultural book: In my mosque 


Virginia English Standards of Learning 


3.2 The student will give oral presentations. 

3.4 The student will expand vocabulary when reading. 

3.5 The student will read and demonstrate comprehension of fictional texts, literary 
nonfiction, and poetry. 

3.10The student will demonstrate comprehension of information resources to research 
a topic and complete a research product. 


Virginia Visual Arts Standards of Learning 
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3.6 The student will explore and examine cultural and historical influences of art. 
(Compare and contrast art and architecture from a variety of cultures) 


e Before reading 


Objective: 
> use word reference resources including the glossary, dictionary, and thesaurus 


Questions: 


1. What do you notice on the cover of the book? 

2. Where do you think the people on the cover are from? 

3. What is a mosque? Depending on the answers be prepared with dictionaries to 
look for the meaning of the word mosque. 

. Explains that people have different beliefs. Some people believe in God. 
Mosques as well as churches, synagogues and temples are places where 
people go to pray, talk to their gods. 

. ls there any place you go to pray? 

. Besides praying, what else do you do there? 

. What do these places look like? What do you think a mosque looks like? 


During and after reading 


Objectives: 
> ask and answer questions about what is read 
> construct questions about the topic 


Interactive read aloud: 


1. Ask questions to the narrator (as if the narrator could answer them). We will see 
if those questions are answered on the next page or on another part of the text. 
If questions are not answered, students will 


option #1 be invited to read other texts to find the answer to their question: 
e Golden domes and silver lanterns by Hena Khan 
e The proudest blue by Ibtinaj Muhammad 
e | am Muslim by Jessica Chalfonte 
e The most magnificent mosque by Ann Jungman 
e The grand mosque of Paris: a story of how Muslims saved Jews during the 
Holocaust by Karen Gray Ruelle and Deborah Durland DeSaix 
e Deep in the Sahara by Kelly Cunnane 


option #2 invite a person from the Muslim community to answer those questions 
students asked; 
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option #3 watch this video that could have some answers to students’ questions. 


e After reading 
Language Arts activities: 


Objectives: 
> identify the author’s purpose 
> identify new information gained from reading 


Mini lesson: 


1. Explain what the author's purpose is. It refers to the ‘why’ behind their writing. 
What motivated the author to produce their work. What their intent is, and what 
they hope to achieve. The author’s purpose is the reason they decided to write 
about something in the first place. 


10 10 
PERSUADE? INFORM? 


The Author hos Called Me TO The QUChOr has Provided me The author has trica to capture 
tare action, or With facts, data, or My attention or amuse re, 
influenced my opinion. information about a toric. usualy through Storstelins. 


Source 


. Create an anchor chart about the author’s purpose. 


. Set the question: What was the purpose of M.O. Yuksel when she wrote the 
book? Invite students to share in pairs ideas about the purpose of this book. 
Then, students share with the class their thoughts. 


. Show this video where the author explains the purpose of writing “In my 
mosque”. 


. If the purpose of the author was to inform, what did you learn about the 
mosque/Muslim people? Give students colorful sticky notes to write what they 
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learn about mosques and Muslim people. Paste them on the board creating a 
building that represents a mosque. 


Objective: 
> collect and organize information about the topic into a short report 


7. 


. Shows this video about some kids (with different religions) giving their 


perspective of God. 


. Students write a short report about the religion they have. The information will 


be gathered from conversations they have with family members (parents and 
close relatives). 


. The report might include a special celebration they have, a special prayer, if they 


eat a special food or if they wear special clothes, if they congregate in a 
particular place, among other things students would like to share. 


. For those students who do not practice any religion, they can write a report 


about special celebrations they have with their families, special food, what they 
like to do together, and rituals they have. 


. Prepare a slide presentation to share findings with classmates. 


. Model an oral presentation first. “Aspects to be considered: 


Speak clearly. 

Use appropriate volume and pitch. 

Speak at an understandable rate. 

Organize ideas sequentially or around major points of information. 

Use contextually appropriate language and specific vocabulary to communicate 
Ideas. 


Present their findings to their classmates. 


“Taken from the Virginia English Language Arts Standards of Learning. 


Extra resources: 
Grades K-2 Day of Action Islamophobia Resource 
Grades 3-5 Day of Action Islamophobia Resource 


The proudest blue 
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Global competency: Global connection 
Global leaders feel a deep connection to the world. They celebrate the 


interconnectedness of all people and cultures and take responsibility for making the 
world a better place. 


Multicultural book: My diary from here to there 


Virginia English Standards of Learning 


3.5 The student will read and demonstrate comprehension of fictional texts, literary 
nonfiction, and poetry. 


e Before reading 
Questions: 


. What do you think the person in the cover page is holding? 

. What is a diary? Why do people keep diaries? Do you keep diaries? 

. Where do you think the car is heading? 

. Why do people move? 

. Do you have any memories of moving to a different house, state or country? 


Explain to students the author Amanda Irma Pérez wrote this story based on her own 
experience when she had to leave Mexico to live in the States. 


e During and after reading 


Objectives: 
> make, confirm, or revise predictions 
> ask and answer questions about what is read 
> draw conclusions about text 


Interactive read aloud: 

During the whole week, read a part of the story to the students. Ask them to predict 
what will happen in the next part. 

Students could answer some of the questions in a diary. 


Day 1 “The news” pages 2-7 
1. Do you know someone who had to leave their country? Do you know why? 


Explains that people leave their countries for different reasons, such as job, war, 
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love, better opportunities. Explain that if people leave their country they become 
immigrants. Immigration means to come into a country of which one is not a 
native or permanent resident. 


. How would you feel if your parents told you, you will need to leave your country? 


. What would you miss the most? 
. Locate Ciudad de Juarez in the classroom map. 


Day 2 “The moving” pages 8-13 
1. What would you take with you if you had to move to another country? Why? 


Day 3 “See you soon” pages 14-21 
1. Grandma told Amada Irma “Never forget who you are and where you are from. 
Keep your language and culture alive”. What are some cultural aspects you 
would “take” with you, if you had to move to another country? 


2. Locate Mexicali in the classroom map. 
Day 4 “Coming to a America” pages 22-30 
1. How does Amada Irma feel after some time living in the States? How do you 
know? 


2. Locate San Ysidro and Los Angeles in the classroom map. 


Day 5 
. What are the difficulties of moving to another country? What are the benefits? 


. Complete an anchor chart that highlights the positive and the negative aspects 
of immigrating according to the story. 


. What can people do to help immigrants in their transition to their new country? 
How can people make them feel better? 


. What do you think happened to Amada Irma soon after she moved to the 
States? 


. Read “My Very Own Room” (a book also written by Amada Irma Perez) to see 
some difficulties this girl had to face after a time living in the States, and how the 
family worked together to solve the problem. 


. Write in their diaries a connection they had with the book “My diary from here to 
there” or “My Very Own Room’. 
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After reading 


Objective: 
> compare and contrast settings, characters, and events 


1. 


N 


w 


Read in pairs, independently, or with the help of the teacher, books about 
immigration. 


Compare and contrast the story “My diary from here to there” and the book they 
read. These are some titles of books students can read. 

Al fin en casa by Susan Middleton Elya 

Brothers in Hope: The Story of the Lost Boys of Sudan by Mary Williams 
Dreamers/Soñadores by Yuyi Morales 

The colour of home by Mary Hoffman 

The journey by Francesca Sanna 

Hear my voice compiled by Warren Binford 

La frontera, el viaje con papá by Alfredo Alba 

Mariama by Jerónimo Cornelles 


Add more information to the anchor charts about positive and negative aspects 
about immigrating to another country. 


After reading 


. Listen to the story “Nana’s big surprise” or “Nana, jque sorpresa!” read by 


Amada Irma Pérez, to continue learning what happened to this little girl in her 
new life in the United States. 
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Global competency: Empathy 


Global leaders can see things from other people's perspectives. They withhold 
judgment and try to understand what leads people to act, feel, or think a certain way. 


Multicultural book: Mrs. Katz and Tush 


Virginia English Standards of Learning 


4.7 The student will write in a variety of forms to include narrative, descriptive, opinion, 
and expository. 

4.8 The student will self- and peer-edit writing for capitalization, spelling, punctuation, 
sentence structure, paragraphing, and Standard English. 


Virginia Visual Arts Standards of Learning 


4.10 The student will use contemporary media, which may include digital media, to 
create works of art individually or collaboratively. 


e Before reading 
Questions: 


. Who do you think the people in the cover page are? 
. What do you think the old woman is thinking? 

. Do you know any old people? Who are they? 

. How can children and old people be friends? 

. What does it mean to be Jewish? 


e During reading 
Interactive read aloud: 


1. Ask the student if they know what Hanukkah and Passover are. If not explain 
briefly (to not interrupt the flow of the story) or let them know you will explain 
later. 


. Have you ever felt or told you cannot be in a certain place or use certain things? 
(refer to the line “My grandma told me about places she couldn't stay” if 
necessary). 
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3. When Tush gets lost, Mrs. Kats and Larnel make some posters. What 
information poster like that one should contain, why? 


4. Locate Poland in the classroom map. 


e After reading 


Discussion questions: 


. What attitudes does Larnel have that show empathy towards Mrs. Kats? 
. Why is it important that his story be told? 

. What do Mrs. Katz and Larnel have in common? 

. Why does Mrs. Katz use some words in *Yiddish? 


General activities: 
1. Invite family members to share some traditions related to their culture. 


2. Invite elderly family members to share some stories about their childhood, an 
important aspect about their heritage, a talent they have, to mention some. 


3. Invite a vet to explain the main cares a pet or cat may have. Students prepare 
questions in advance to ask the expert. 


Language Arts activity: 


Objectives: 
> identify the elements of a letter 
> apply the elements to compose a personal letter 
> understand that writers use the writing process including planning, drafting, 
revising, editing, and publishing 


Mini lesson: 
1. Explain letters have different sections. 


2. Each student reads one description. Then they meet in groups of 6 (1 expert of 
each section). Students share what they learned about their section of the letter. 


The heading is the first thing you see on the letter. It can be the date, or possibly 
your address, in case the person you are writing to doesn't know where to send a 
reply letter. 
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The greeting of a friendly letter always starts with 'Dear' followed by the person's 
name to whom you are writing the letter. The greeting is followed by a comma, then 
a skipped line. 


Following your greeting and skipped line, comes the main content of your friendly 
letter, known as the body. This section can include several paragraphs, with the first 
line of each paragraph indented. In the body of the friendly letter, you can write 
about several things, including important news, recent events, asking for advice, a 
recent accomplishment, or book or movie recommendations. These are only a few of 
the many possible topics. The body often ends with questions for the recipient of the 
letter, as well as a request to write back. 


You generally end a friendly letter with a closing word or words, following a skipped 
line after the end of the last paragraph of your body. There are a wide variety of 
closing words you can use to close a friendly letter, such as "Yours Truly,' 'Best 
Regards,’ 'With Love,’ or ‘Warmly.’ 


If you are writing in pen or pencil, you would usually sign or print your name on the 
next line following the closing. A typed signature would be appropriate if you wrote 
the letter using a word processing program on a computer. 


This part is optional, and can come after the closing and the signature. It is generally 
just an extra thought or question that didn't fit into the body. A postscript is indicated 
with the letters P.S. 


Source 
3. Show a letter and ask students to identify its different parts. 
4. Write a letter to one of your friends explaining why he/she is such an important 
friend to you. Letters might include situations they have helped you, hard times 
and fun times you have shared. 


Visual Arts activity: 


1. Create posters to promote either adoption of pet animals or specific care pet 
animals need. Use digital media to elabore it, such as Google slides or Canva. 


“Yiddish was at one time the international language of Ashkenazic Jews (the Jews of 
Central and Eastern Europe and their descendants). A hybrid of Hebrew and medieval 
German, Yiddish takes about three-quarters of its vocabulary from German, but 
borrows words liberally from Hebrew and many other languages from the many lands 
where Ashkenazic Jews have lived. 

Source 
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Speechless 


Global competency: Communication 
Global leaders can communicate with lots of different people and navigate cultural norms 
to make sure that everyone is understood. 


Multicultural book: Drawn together 


Virginia English Standards of Learning 
2.1 The student will use oral communication skills. 
Virginia Visual Arts Standards of Learning 


2.14 The student will create preliminary drawings and/or finished works of art from 
observation 


e Before reading 
Questions: 


. What do you notice on the cover of the book? 

. Where do you think the characters come from? 

. What art materials do you think the illustrator uses? 

. The author’s name is Minh Lê and he is Viethamese-American. His name means 
bright or intelligent in Vietnamese. The illustrator, Dan Santat is Asian-American 
(Thai heritage). Explain that the book has some words in Thai, so maybe it means 
the boy and the old man are from Thailand. 

. Students locate Vietnam, and Thailand in the classroom map, and we observe 
how big the Asian continent is. 


e During and after reading 


Interactive read aloud: 


1. Show the second page of the book. Ask students to infer why the boy looks the 
way he looks (serious). 


. Show students the next page and explain to them this is a wordless book and it 
has almost no words, so they need to pay close attention to the images in order to 
understand the story. 
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. Play some music in the background. 


. Explain that the words grandpa says are in Thai and their meaning (p. 9 How are 
you doing?, p. 10 dragon, p. 11 Would you like to watch something else?) 


. After finishing reading the story, go back to the second page and ask students 
about their inferences. Why did the boy look serious? 


. Have you ever stayed with your grandpa or another relative? Why? 


. What do the boy and his grandpa do that help them to communicate? 


After reading: 
Discussion questions: 


1. How do you think grandpa feels when he cannot communicate with his grandson? 
2. Have you ever felt you were not understood? 
3. Have you ever helped someone who needs to communicate with another person 
but they cannot because of the language? 
. Do you like learning a new language? / Do you like speaking more than one 
language? Would you like to learn a new language? 


e During reading 


Objectives: 
> listen actively and speak using appropriate discussion rules 
> use oral language for different purposes: to inform, persuade, entertain, clarify, 
and respond 
> speak audibly with appropriate voice level, phrasing, and intonation 
> use increasingly complex sentence structures in oral communication. 


Shared read aloud: 


1. Add a script to the story “Drawn together’, in other words, imagen what the boy 
and his grandpa are saying. 
2. Model first: 
Teacher: | don’t want to be here. | love my grandpa but... 
Teacher: Hi! What a joy to see you! 
Teacher: Bye! See you later! 
Teacher: Come in! 
Teacher invites their students to create the rest of the script. 
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e After reading 
Visual Arts activity: 


Objective: 
> create one or a sequence of drawings 


Create their own wordless story. 
The stories can be displayed for others to see. People can interpret the story and write a 
sticky note to tell what they think the story is about. 


Extra resources: 
Drawn together explained and told by Minh Lé 
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Appendix C: Multicultural childrens’ books list 


Harlem Grown 

Hey Wall 

Change Sings 

Mae Among the Stars 

Journey Home 

Bringing Asha Home 

David’s world 

Mirrors 

El tapiz de Abuela 

Sembrando historia 

Drum Dream Girl 

Grandad Mandela 

El día en que descubres quien eres 
Solo pregunta 

Iguales a 1 

Morris Micklewhite and the tangerine dress 
Trombone Shorty 


La colcha de los recuerdos 


La frontera El viaje con papa My journey with papa 


Wilma’s Way Hole The life of Wilma Mankiller 
| am enough 

The best part of me 

¿De dónde vienen esas voces? 


Julian is a mermaid 


by Tony Hillery 

by Susan Verde 

by Amanda Gorman 

by Roda Ahmed 

by Lawrence McKay, Jr. 
by Uma Krishnaswami 
by Dagmar Mueller 

by Jeannie Baker 

by Omar Castañeda 

by Anuka Aldamuy 

by Margarita Engle 

by Zazi, Ziwelene & Zindzi Mandela 
by Jacqueline Woodson 
by Sonia Sotomayor 

by Juan Pablo Iglesias 
by Christine Baldacchino 
by Troy Andrews 

by Patricia Polacco 

by Debora Mill 

by Doreen Rappapor 
by Grace Byers 

by Wendy Ewald 

by Lucila Carabelli 


by Jessica Love 
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